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																		Jessica Fisher

Missouri Pre-Service Teacher Assessment (MoPTA)

Task Requirements




Task 1: Knowledge of Students and the Learning Environment
In this task, you will demonstrate the knowledge and skills that pertain to your understanding of the context of your classroom in regard to your students, the school, and the community; and you will identify implications of these factors on instruction and student learning.





Standards and Quality Indicators Measured in This Task

The following Missouri Teacher Standards and Quality Indicators represent the focus of this task. The evidence you submit needs to address and will be scored according to the following.

Standard 2, Quality Indicators 2C4, 2C5, and 2C6 Standard 3, Quality Indicator 3C2
Standard 4, Quality Indicator 4C2
Standard 5, Quality Indicators 5C1 and 5C3 Standard 6, Quality Indicator 6C2
Standard 8, Quality Indicator 8C3 Standard 9, Quality Indicator 9C3
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What Do You Have to Do for This Task?



For this task, you must submit the following evidence.

	Written Commentary of a maximum of 21,000 characters (approximately seven typed pages) that
	responds to all parts of the guiding prompts;
	references your artifacts to support your written evidence;
	describes, analyzes, and reflects on the evidence; and

	reflects in what ways the evidence you have collected impacts your understanding of the knowledge of students and the classroom learning environment


	A maximum of four artifacts including
	the Contextual Factors Chart (maximum of two pages);
	the Instructional and Support Resources Chart (maximum of two pages);

	one completed student interest inventory (maximum of two representative pages); and

	a form of introduction (maximum of one page)


How to Submit your Evidence (Refer to the Submission System User Guide for more details.)
	Upload your artifacts into your Library of Artifacts
	Refer to the artifacts in your Written Commentary

Link to the artifacts within your Written Commentary

How to Compose your Written Commentary
This task has two steps with guiding prompts to help you provide evidence that supports the rubric. Your response needs to address all parts of each of the guiding prompts.

	Step 1: Knowledge of Students
	Step 2: Resources and Procedures


Please read the entire task before responding to any guiding prompts. Use the textboxes located under the guiding prompts to compose your responses and link your artifacts.
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Step 1: Knowledge of Students

This step will help you familiarize yourself with your students and the characteristics and circumstances of the environment in which they learn.


Textbox 1.1.1: Community, District, School Contextual Factors That Influence Instruction

Activity 1: Complete the Contextual Factors Chart
Complete the second column of the Contextual Factors Chart by providing the requested information listed in each section of the first column. Then, from the Contextual Factors Chart, choose one factor that you consider will have the most impact on student learning from each of the following: community, district, and school. Respond to the guiding prompts below.

Guiding Prompts
	Based on your chosen community factor, identify and describe one possible instructional strategy and one learning activity that you could use in your classroom to further student learning. Provide a rationale for choosing that strategy and activity and explain why it appropriately connects to your chosen factor.
	Based on your chosen district factor, identify and describe one possible instructional strategy and one learning activity that you could use in your classroom to further student learning. Provide a rationale for choosing that strategy and activity and explain why it appropriately connects to your chosen factor.
	Based on your chosen school factor, identify and describe one possible instructional strategy and one learning activity that you could use in your classroom to further student learning. Provide a rationale for choosing that strategy and activity and explain why it appropriately connects to your chosen factor.


Enter your response in the textbox below. Link the Contextual Factors Chart (maximum of two pages) from your Library of Artifacts to the first sentence in your response.
a) Forty percent of the population earned a high school diploma/GED. Not all students will have help from their parents at home. While students are at school, it is important for the teacher to use the gradual release of responsibility strategy. With the teacher modeling, the students can see what “an expert” does or says and then can mirror that during guided practice and independent time. During the guided practice, the teacher can meet with students and question their methods. This gives the teacher an insight to a child’s thinking. If the student is not on track or not understanding what was modeled, the teacher can take this time to do some reteaching. When students seem to be getting it, the teacher will have students work independently on an activity similar to what was just taught. This gradual release of responsibility works well in reading. One of the first things students do in 5th grade is compare and contrast text with evidence in a compare/contrast matrix (not a Venn Diagram). The teacher can model annotating a text, what he/she is thinking, and making/filling out a matrix. Then, the class can begin to annotate a text with teacher assistance. Once the class is getting it, they can begin doing it on their own. This strategy may be stretched through a couple of days. Parents may not understand what is being taught in the class as their child may not understand either. Through the gradual release of responsibility, students can see an expert do the activity and receive teacher guidance and assistance through the activity before doing it on their own.
b) Approximately 63% of the students in the district receive free/reduced lunches. Response to Intervention (RtI) is an appropriate, necessary strategy to meet the needs of these students. Many students that receive free/reduced lunches are kids who do not have adequate amounts of food at home and thus are distracted and unmotivated at school. They may also have parents who work a lot of hours to make ends meet and therefore may not be home when the students arrive home from school. Thus, they may not receive homework help at home. Through RtI, students can receive extra help with some one-on-one experience.  It is similar to before/after school tutoring and could even happen throughout the day. In math, students may need some one-on-one time to understand adding fractions. Drawing fraction bars may be difficult for children and may need to start with something physical or concrete before going to the pictorial stage. When pulling an RtI group in this case, it is important to go slowly and allow time for students to explore and think. When you do an RtI, the students who need it most are usually those who do not have extra help at home and it is your responsibility as a teacher to meet your students’ needs. Even if this means providing a small snack during this RtI time to help them focus on the academic subject rather than their home life.
c) The teacher to student ratio is 1:25. Think, pair, and share is an effective teaching strategy. With twenty-five students in the classroom, it is easy for some students to stay quiet. Think, pair, and share is when the students have time to think about the topic and then get with a peer and share their ideas. This strategy works well in science when students have to make a hypothesis about an experiment. Even though there is no wrong answer for making a hypothesis, students often feel unsure about their answer. Students can make their hypothesis and then talk with a partner about what they wrote for the experiment. Then the teacher may call on students to share with the class what they came up with for a hypothesis. This can also validate student answers when they chat with a peer before being asked to share with the whole class. Through this strategy, all students are given the chance to do the work independently and speak with a peer about what they did/what they think. So those quiet students feel more comfortable speaking to one peer rather than the whole class. Then, the more outspoken students may tell the class.
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Textbox 1.1.2: Classroom Demographics and Knowledge of Students

Activity 2: Complete the Contextual Factors Chart
Complete the second column of the Contextual Factors Chart by providing the requested information listed in each section of the first column. Then from the Contextual Factors Chart, choose one factor that you consider will have the most impact on student learning from each of the following: classroom demographics and knowledge of students (whole class and individual). Then respond to the guiding prompts below.

Guiding Prompts
	Based on your chosen classroom demographics factor, identify and describe one possible instructional strategy and one learning activity that you could use in your classroom to further student learning. Provide a rationale for choosing that strategy and activity and explain why it appropriately connects to your chosen factor.
	Based on your chosen knowledge of students factor, identify and describe one possible instructional strategy and one learning activity that you could use in your classroom to further student learning. Provide a rationale for choosing that strategy and activity and explain why it appropriately connects to your chosen factor.


Enter your response in the textbox below.
a) There are 5 students with either an IEP or a 504 plan. Some students with IEPs need explicit instruction. Explicit instruction is when the teacher very clearly tells the students why they need to know something, tells them what exactly to do, and shows them exactly how to do it. It also involves the teacher guiding the students during the hands-on portion of the lesson. Most of the responsibility is in the teacher’s hands until the students have reached independence in the task. Explicit instruction comes into play when using technology. Students have to know how to efficiently type a paper. Students need to be explicitly taught how to open a new document on Google Drive and begin typing. They also need explicit instruction on where to place their fingers so they can type efficiently. Even making changes to the font and how to save your work needs to be explicitly taught. Through explicit teaching, students with IEPs can hear and see exactly what they need to do and then have teacher guidance as they begin to work. It may need to be explicitly taught for the first few times and then students may need help with a certain step until they can be independent.

b) Students have trouble with grade level text and vocabulary because most of them are not proficient in ELA. They also have low motivation for written expression. An interactive read-aloud would be a way to expose students to a challenging text. During an interactive read a-loud, the teacher models fluent reading and also what he/she is thinking. What makes it interactive is up to the teacher. The students may write to a prompt or make predictions or something else. In fifth grade, students will be studying the Revolutionary War. One way to help them build background knowledge is to do an interactive read-aloud with a historical fiction book that is based in the same time period. While the teacher reads, the students can jot down any questions they have, any vocabulary they are unsure about, a short summary of what happened (only what was read today), and a visualization they had about the story. This will help students build background knowledge, vocabulary, and summarization skills. They will also work on the reading strategies (questioning the text, visualizing, and inferring).  In order to help students who are not reading on grade-level, interactive read-alouds provide an opportunity for students to work with grade-level text alongside the teacher. They work on reading strategies and building vocabulary as well as gain exposure to different genres of books.
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Step 2: Resources and Procedures

This step allows you to identify available instructional resources, student interests, and rules and procedures, and to establish a method of communication with students and families.


Textbox 1.2.1: Available Resources to Enhance Student Learning

Activity 1: Complete the Instructional and Support Resources Chart
Complete the Instructional and Support Resources Chart. This resource will allow you to identify available resources and explain how they could be used to enhance your instruction. Then respond to the guiding prompts below.

Guiding Prompts
	Select two resources. Describe how you would use each of these in your classroom to support your students’ learning.
	Now select any one resource. Also, from your Contextual Factors Chart, select a particular characteristic that you listed under Knowledge of Students. Describe how this resource could help support the chosen characteristic to enhance your students’ learning.


Enter your response in the textbox below. Link the Instructional and Support Resources Chart (maximum of two pages) from your Library of Artifacts to the first sentence in your response.
**Please see document: Task 1Instruction and Support Resources Chart.

a) By using technology as an instructional approach to math, specifically a website called Reflex math, students can increase their math knowledge through an interactive, game-based website. Students must be motivated to learn. Reflex math is an excellent resource for students to practice their math facts. It also gives them chances to build twenty-first century skills, such as computing skills. It also builds confidence in math and computer use. With a subscription, students can have fun while increasing their mathematical knowledge.  This would not be the only math instruction, but it would work perfectly as morning work.

By using materials from the Missouri Conservation Department, located on Missouri Western State University Saint Joseph campus, students can gain science knowledge about ecosystems and life cycles of animals. Students would enjoy these materials and lessons as many already feel connected to Missouri Western. My class is very interested in Science already. So, I would use their materials to supplement my Science lessons. They would also integrate into writing, such as research projects and visual aids for presentations.

b) Due to the fact that the majority of my class is basic in ELA, a school-wide initiative known as Reading Intervention would benefit my students greatly.  Many are not reading and comprehending grade-level text. During Reading Intervention time, students work with a text that is on their level and build knowledge on vocabulary, inferring, and constructive responses. The reading strategies are also addressed during Intervention time. All students receive this extra help four days a week. By having students grouped by reading level, students are getting the instruction they need to grow as readers. It is also structured to prepare them for the MAP test, reading on grade-level, and overall growth as a reader. 
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Textbox 1.2.2: Student Interest Inventory

Activity 2: Administer and Analyze a Student Interest Inventory
Create or choose a student interest inventory appropriate to your classroom assignment. Administer the inventory to your whole class to gather information relevant to your students’ interests and learning. Then respond to the guiding prompts below.

Guiding Prompts
	Based on the compilation of information from the whole-class inventory, provide one example of how the information would influence an instructional decision you make in your classroom.
	Select one completed student interest inventory from this class. Analyze how one item from this inventory can be used to promote his

or her engagement and learning.

Enter your response in the textbox below. Link your student interest inventory (maximum of two pages) from your Library of Artifacts to the first sentence in your response.
(Copy of Student Interest Inventory) 
Name & Number_________________________________     Date_____________
Student Survey
Please fill out this survey and turn into Miss Fisher before going to specials.
Age ___________				Birthday _________________________________
Favorite subject in school __________________________________________________
Least favorite subject in school _____________________________________________
Favorite genre of books ___________________________________________________
Favorite book ___________________________________________________________
Favorite movie ___________________________________________________________
Favorite color ___________________________________________________________ 
Favorite food ___________________________________________________________  
Favorite candy ___________________________________________________________
Favorite animal __________________________________________________________
How many pets do you have? _______________________What kind of pets do you have? ______________________________________
Write 1 or 2 fun facts about yourself. It can be anything you want me to know about you. ___________________________________________________________________________ ___________________________________________________________________________ ___________________________________________________________________________
What do you want to know about me? ____________________________________________________________________________________

a) Based on students’ favorite genres of books, I can make better decisions about books for read-aloud and reading intervention. By choosing their favorite genres, students will be more engaged and interested in the book and lesson. By knowing and recording each student’s favorite genre, I can also help them make decisions in finding independent reading books. Also, students can be great for making book recommendations within their favorite genre. I could even introduce them to new kinds of genres to ensure they are reading a variety of books.

b) One student said she liked nonfiction books, but was not interested in Social Studies. I can increase her interest in Social Studies by introducing nonfiction books to her based on historical events and people. It will also be helpful to have her recommend nonfiction books to her peers. By using what she likes to show her a connection to a subject, she will be more engaged and want to continue to grow as a reader. She really likes reading about people and history is full of famous people. It would be a good idea to suggest books to her about the same time period we are studying in Social Studies. This will help build background knowledge on both the events of the time period as well as the people of the time period in Social Studies.
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Textbox 1.2.3: Communicating with Students and Families

Activity 3: Introduction to Your Students and Their Families
Based on the demographics of your classroom and knowledge of families and community, construct one form of communication that introduces you to your students and their families. This form of communication could be, but is not limited to, the use of a Web site, e-mail, a school function/activity, or a letter. Then respond to the guiding prompts below.

Guiding Prompts

	Describe how your introductory communication addresses your awareness of the demographic differences in the classroom.
	How does this form of communication foster interactive communication among you, your students, and their families?


Enter your response in the textbox below. Link your form of introduction (maximum of one page) from your Library of Artifacts to the first sentence in your response.
 (Copy of Letter to Families)
Dear Parents/Guardians and Students,

My name is Miss Jessica Fisher and I am excited to be a student teacher in Mrs. Murphy’s 5th grade class. I will be working with Mrs. Murphy and the fifth graders until December. Even though I met some of you on Back to School Night last week and parent-teacher conferences aren’t until October, I thought I would introduce myself again and tell you a little about myself.

I currently go to Missouri Western State University, where I am majoring in Elementary Education with a concentration in Special Education. I will be graduating in May 2015 with a Bachelor’s Degree in Elementary Education. I have prior experiences in both a 2nd and 6th grade classroom. I also spent my summer working with elementary kids at the Lincoln Children’s Museum Summer Camps. In my free time, I enjoy painting, cooking/baking, and biking.

I am thrilled to be student teaching at Pershing Elementary this semester. I am excited to be working with such a good group of students, parents, and teachers. If you have any questions, you can direct them to Mrs. Murphy. Once again, I am grateful for this opportunity. Let the learning commence!

Sincerely,
Miss Fisher

a) On back-to-school night, I met most of the parents. I introduced myself and answered any questions they had at the time. I also told them that anytime they have questions to contact my cooperating teacher as well. Parents informed me on their child’s interests and what their expectations were for their child. Due to the fact that not all parents could make it to back-to-school night, I wrote a letter to the students and their families introducing myself and telling them what I will be doing this semester as a student teacher.  I was given insight to the home life of my students, how involved some parents were, and a general understanding of the levels of my students. Families also discussed their children’s needs and preferences, which will be extremely helpful for instruction strategies.

b) By starting right away, I was opening the lines of communication between myself and my students and their families. I not only met with most parents in person, but I also extended the introduction to a typed letter. Also, by sharing some personal information, students and families can begin to relate to me, making communication more comfortable and easier for all of us. Both students and parents can feel comfortable coming to me with any questions and concerns because I have initiated communication already.
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Textbox 1.2.4: Rules and Procedures

Activity 4: Rules and Procedures
Access and review the rules and procedures for the classroom to which you are assigned. Then respond to the guiding prompts below.

Guiding Prompts
	Describe one example of a classroom rule or procedure. Analyze the implications of this rule or procedure for facilitating instruction, enhancing student learning, or impacting the learning environment.
	Describe one example of a technology rule or procedure. Analyze the implications of this rule or procedure for facilitating instruction,

enhancing student learning, or impacting the learning environment. Enter your response in the textbox below.
a) One classroom management procedure in my classroom is a version of Learnball. It encourages positive reinforcement, teamwork, and responsibility. The class is split into two teams of equal academic and social abilities. Each student has a specific job, such as scorekeeper, manager, president, and paper passer. Just like in sports, the teams are competing to earn the most points. Being prepared, completing homework, and shooting hoops from designated areas in the classroom earn these points. Points are taken away when students/teams are misbehaving in and out of the classroom. Points are calculated daily and awarded weekly to the team who had more points. Students are rewarded daily by getting to line up first, earning tickets to be put in a weekly raffle drawing, and weekly the winning team earns coupons (popcorn day, hat day, free recess, etc.). Students want to be rewarded for behaving well. When one team earns points because the other team was misbehaving, students take notice of what the behavior should be and adjust to the expectations.

b) All students and employees are required to read and sign the Technology Usage Agreement. It says that they will abide by the district policy for computer usage. Students cannot share personal information online while at school, use anyone else’s username or password information, log into social media accounts (Facebook, Twitter, etc.) without special permission, or access/view pornographic materials. The school district may monitor student and employee use of technology, including browser, email, and history logs. When students sign this agreement, they are consenting to use the computers for educational purposes and have received permission to do so. If students fail to follow the agreement, they will lose computer privileges, and can be suspended/expelled from school. This technology agreement facilitates instruction because students know how they are expected to use the computers and Internet. While doing research or educational practices on the computer, teachers can show the students what to do and students know that is the only thing they should be doing. The technology agreement assures teachers that students will use the computers for the given purpose and nothing else. When students know their usage is monitored, they are more likely to follow the directions of the teacher.
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